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History 470, Sections 001 & 002, Room 150 Withers
Dr. Sandria B. Freitag
Ofc: 366 Withers, Tel: 513-2220 (ofc hrs: Wed 11-1 & apptmnt)
Email: sbfreita@ncsu.edu

IInnttrroodduuccttiioonn::
Over the past half-century world history has changed from being an extension of Western
Civilization (i.e. a few chapters or classes thrown in about China, or the Middle East or Africa) to
being a more inclusive subject. Of greater importance, there has been a gradual shift from
considering all civilizations to be somewhat less significant than "Western Civilization", to an
appreciation of the importance of all civilizations. Now, the concept of coherent civilizations that
are static in definition is itself coming under increased critical analysis. Many world historians are
seeking new ways to approach this subject in a more fluid manner. These shifts translate into
radically different ways of teaching the subject.

Moreover, there have been other kinds of shifts that have influenced historians in their research:
recognizing different kinds of ‘primary sources’ has enabled them to ask different kinds of
questions. Perhaps most important in this regard has been the ‘visual turn’ in history. We will
place some emphasis on the visual in this examination of world history, figuring out how to build
on students’ pre-existing visual literacy and developing it into new skills (this is also an obvious
way to build out from adopted textbooks, which actually may deal counter-productively with
images).

If we conceptualize world history as a way of thinking about the past from a global perspective,
we focus on studying changing connections and relationships among regions of the world and the
variety of global processes – trade, religion, production, consumption, migration, imperialism,
disease, technologies, etc – that connected them. Since teaching world history is crucial for
enabling high school students to make sense of today’s globalization and its ramifications in
today’s headlines, this course is designed to introduce future teachers to several approaches to
world history, mindful of the interpretive shifts described above. Our aim is to explore various
ideas that have given rise to varying narratives of world history, to analyze their strengths and
weaknesses, and to reflect on their implications for teaching and learning. Based on these
explorations we will create our own practical ways of teaching this subject matter at the high
school level.

CCoouurrssee MMaatteerriiaallss –– Required for purchase at the bookstore:
◘ Philippa Levine, The British Empire: Sunrise to Sunset

◘ Martin W. Lewis and Karen E. Wigen, The Myth of Continents: A Critique of Metageography

◘ Robert B. Marks, The Origins of the Modern World: A Global and Ecological Narrative

◘ Sidney Mintz, Sweetness and Power: The Place of Sugar

◘  Christopher Pinney, Camera Indica: The Social Life of Indian Photographs

mailto:sbfreita@ncsu.edu
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In addition:

◘ On-line articles and readings available on the course website: see http://moodle@NCSU.edu

◘ Websites for world history and materials specific to regions, countries, and kinds of sources.

CCoouurrssee EExxppeeccttaattiioonnss,, AAssssiiggnnmmeennttss,, aanndd GGrraaddiinngg
◘  Intermittent one-page, single-spaced “paragraphs” (15% of final grade) written in response to

an assigned question posted on course website that will prompt thinking about the central
point(s) of the reading. (During the final weeks, your responses will take the form of written
reviews of your peers’ group teaching projects). “Paragraphs” are always due at the start of
class on Tuesdays and are graded on a 5-point scale, with 5 being the highest. Grading
recognizes improvement. Late papers will lose one grade point if turned in within one week.

◘  A five-page, double-spaced paper comparing the organizational structure and narrative of one
of the state-approved world history textbooks with Robert Marks’ The Origins of the Modern
World (15% of final grade). Due February 16

th
. These textbooks are on reserve, Education

Library, Poe Hall. Groups also will present in class.

◘  Attendance at a two-day conference, March 5-6 (this is in lieu of three different regularly-
scheduled class days). The conference will provide many insights on new technologies for
teaching and learning, and new websites relating to history and visual literacy. You will
consolidate what you learn through a two-page, single-spaced paper on a theme or focus
question posted on the class’s website (15 % of final grade). Due March 11

th
.

◘  A five-page, double-spaced paper presenting a narrative on the role of an idea, commodity, or
invention in regional and global exchanges. This will contribute to a group project, and will
include a 15-minute oral presentation in class. (15% of final grade) Due March 23

rd
.

◘ A group teaching project in which you design and teach a world history lesson plan to the
class with 3 of your peers – due between April 6-29. There are two parts to this
assignment. Part One = the teaching unit itself (15% of final grade). You must make clear
the importance of whatever you have selected for understanding a particular theme and
period of world history. You are expected to assign “homework” reading [textbook chapter]
and should provide clean copies of these readings to me at least two weeks in advance of
your scheduled class. Part Two = a five-page, double-spaced paper in which you discuss
the strengths and weaknesses of your group’s selection of a teaching topic, development of a
lesson plan, and execution in class (10% of final grade). Due, without exception, April 29

th
.

◘ Class participation (15% of final grade). Discussing the weekly readings and debating the
issues is central to this seminar course. You will be graded both on the frequency and the
quality of your participation; attendance is clearly important for participation (this includes the
conference) – see below.

Attendance Policy: This is a seminar. Attendance is required. If you have a planned or
emergency absence that is excusable under the University’s guidelines, you must inform me
either one week in advance or within one week of the emergency. You are also allowed two
unexcused absences over the course of the semester. With each additional unexcused
absence or unduly late arrival, your final grade will drop one increment (i.e., from A- to B+).
This absence policy is non-negotiable and will be strictly followed.

Disabilities: If you have a documented disability, please consult wit me at the beginning of the
semester in order to arrange accommodations in accordance with University policy.

Contacting the Instructor: Please feel free to visit me during office hours or to e-mail me.
When sending me an e-mail message, please include HI 470 in the subject line.
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Some Important World History Teaching Resources:
Bridging World History http://www.learner.org/channel/courses/worldhistory/
World History Association http://www.thewha.org/teaching_secondary_school.php
World History Network http://www.worldhistorynetwork.org/
World History Connected http://worldhistoryconnected.press.uiuc.edu
World History for Us All http://worldhistoryforusall.sdsu.edu/dev/shared/units.htm
World History Matters http://worldhistorymatters.org/
H-World Discussion Network http://www.h-net.org/~world/
Journal of World History http://muse.jhu.edu/jurnals/journal_of_world_history/
Journal of Global History http://journals.cambridge.org/action/displayJournal?jid=JGH

(Other sites to be provided during the semester, especially re: March conference & country-specific sites)

SScchheedduullee ooff CCllaasssseess aanndd TTooppiiccss

January 12 – Course Introduction

I. Fundamentals re: World History

January 14 -- READINGS:
● Patrick Manning, Navigating World History, chapt 1, “Defining World History” [Moodle]
● Lévesque, Stéphane, Thinking historically : educating students for the twenty-first century
(selections – pp. 8 [begin with section 1.2] through 17; 20-top of 35)
● David Johnson & Nicole Gilbertson, “Architecture and Visual Literacy…” in World History
Bulletin Fall 2009 [Moodle has 4 parts] – read with Melissa Thibault & David Walbert,
“Reading Images: an Introduction to visual literacy” LEARN NC, learnnc.org [Moodle]

II. Forging Global Connections: Exploring Frames for World History

January 19 -- READINGS:
● Robert Marks, The Origins of the Modern World: A Global & Ecological Narrative,

through chapt 4.

January 21 – READINGS:
 ● complete Robert Marks, The Origins of the Modern World…

January 26 – READINGS:
● Xinru Liu, “Silks and Religion in Eurasia, c. AD 600-1200” in World History Bulletin, vol.

6:25-48. (1995). [Moodle]
● Janet Abu-Lughod, “The World System Order in the 13

th
Century” , pp. 75-102 AND

● Richard Eaton, “Islamic History as Global History, pp. 1-36 AND
● William McNeill, “The Age of Gunpowder Empires, 1450-1800” ALL 3 ARTICLES IN

Michael Adas (ed), Islamic and European Expansion: The Forging of a Global Order.

January 28 – READINGS:
● David Gilmartin, “[excerpt]  Introduction: Civilization and Modernity” [Moodle]
● Judith Zinsser, “Gender” (chapt 9 in Palgrave Advances in World Histories [Moodle]

February 2 -- READINGS:
● Lewis & Wigan, The Myth of Continents: A Critique of Metageography, Intro, chapt 1-3,

chapt 5.

http://www.learner.org/channel/courses/worldhistory/
http://www.thewha.org/teaching_secondary_school.php
http://www.worldhistorynetwork.org/
http://worldhistoryconnected.press.uiuc.edu/
http://worldhistoryforusall.sdsu.edu/dev/shared/units.htm
http://worldhistorymatters.org/
http://www.h-net.org/~world/
http://muse.jhu.edu/jurnals/journal_of_world_history/
http://journals.cambridge.org/action/displayJournal?jid=JGH
http://www2.lib.ncsu.edu/catalog/record/NCSU2123831
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February 4 – READINGS:
● Philippa Levine, The British Empire: Sunrise to Sunset, through chapt 3.

February 9 – Do these readings but NO CLASS – substitute by attending conference on
March 5. READINGS:
● Kenneth Kiple, “The History of Disease”, chapt 1 in Roy Porter, ed, Cambridge Illustrated

History of Medicine, 1996 [in 2 scanned parts]
● Daniel Headrick, “The Tools of Imperialism: Technology and the Expansion of European

Colonial Empires in the 19
th

Century” Journal of Modern History, 51 (June 1979):231-63.

February 11 – READINGS:
 ● Philippa Levine, The British Empire: Sunrise to Sunset, chapts 5-11.

III. Analyzing World History Textbooks

February 16 – READINGS:

● Dan Segal, “ ‘Western Civ’ and the Staging of History in American Higher Education”,
American Historical Review (2000) 105 (3) 770-805.

● Introductions, Tables of Contents, and particular chapters of Leading High School and
College World History Textbooks* ; ALSO review Marks & notes on Marks for comparison. (*We
will confer to be sure we cover several textbooks for class consideration.)

● Student Assignment: Five-page, double-spaced paper that compares Marks and a
textbook, analyzing the organizational structure (as well as the implicit argument) of the world
history textbook AND Marks. That is, you will identify a series of characteristics that you can talk
about for both Marks and the textbook. [Note that ‘talking about’ may also mean the absence of
the characteristic.]

This assignment will be a group project wherein each group takes a text, and then assigns
each of its members a section or chapter for analysis. The group composes a collective overview
paragraph that each includes in his/her paper, followed by the analysis that is particular to the
textbook section taken on by that member of the group. Paper is due at beginning of class on Feb
16

th
. The results of these analyses will also be presented orally in class.

IV. Culture, Commodities,Technologies: Case Studies in World-History
Connections

February 18 – READING:
● Sidney Mintz, Sweetness and Power: The Place of Sugar in Modern History, through
chapt. 2.

February 23 – READING:
● complete Sidney Mintz, Sweetness and Power: The Place of Sugar in Modern History..

February 25 – READING:
●  Christopher Pinney, Camera Indica: The Social Life of Indian Photography, through ch. 2.

[March 2: NO CLASS – substitute March 6
th

conference day]
READING: complete Christopher Pinney, Camera Indica: The Social Life of Indian
Photography.
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March 4: Guest expert in class: Yousuf Said (Project Manager of Tasveer Ghar)
ASSIGNMENT: review website to compare Indian photography with Indian posters

and/or other images you see there; think through what you see, in terms of similarities and
differences between types of materials (also discussed by Pinney’s book); brainstorm how you
might use these in teaching (i.e., how might they link up to themes or frames you’ve
encountered); bring questions and ideas to class: http://www.tasveerghar.net/

March 5 – 6: REQUIRED ATTENDANCE AT CONFERENCE, “Narrating the Visual;
Visualizing the Narrative”

ASSIGNMENT: You will write a two-page, single-spaced overview of the conference
presentations, clustering your observations around one of the themes posed on the class
website. Paper due March 11

th
(to take advantage of guests on March 4 & 9), at the beginning of

class.

March 9 – Guest expert in class: Janice Reiff (…. )
ASSIGNMENT: review website to compare photographs, maps, and other visual/textual

evidence that you see there; think through what you see as similarities and differences;
brainstorm how you might use these in teaching (i.e., how might they link up to themes or frames
you’ve encountered):

March 11: Model lesson & discussion (anticipates assignment for April)
ASSIGNMENT – begin work now: Each group of students will be asked to choose a

particular commodity (silver, coffee, opium, etc.), disease (plague, smallpox, cholera, etc.) or
technology (stirrup, machine gun, steam engine, photography, etc.) and to write a brief historical
narrative explaining its role in regional or global exchanges. They should draw on the readings in
both sections II and IV. The groups will then present their work to the class. In addition, each
group member will write his/her own 5-page narrative of that history, due on March 23rd.

Spring Break: March 15 – 19

March 23 – Group presentations (15 minutes each) on “narrative” papers.

[NOTE: no class on March 25
th

; conference time has substituted for this time, instead]

March 30: Conclude group presentations on “narrative” papers

April 1 – Spring Holiday

V. Constructing Lessons of a World History Course: Combining the
particular with the universal

April 6 - 29: Culminating Projects – students prepare sample world history lessons, and
present them in class. Each group of 3 students will design a lesson that grows out of a particular
chapter in a world history textbook (other members of the class will read the textbook chapter as
“homework”). The idea is to expand on the chapter by incorporating material from literature,
photographs, primary sources, film, material culture, architecture, etc., and to shift the narrative
as needed to fit with an approach that you’ve figured out over the semester. The grade depends,
in large part, on this last aspect – that is, your (collective and individual) ability to apply what you
have learned here about world history approaches.


