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Half a century ago Independence Day ceremonies swept across much of Africa.  The African 
leaders at the podiums typically presented this event as a moment of liberation from colonial 
oppression, and as a new dawn.  As historical perspectives develop on this moment, however, 

deep complexities have emerged behind this moment of apparent transformation.  National 
liberation did not end neo-colonial or national exploitation.  Nationalism had been pursued for 
various reasons across lines of gender, ethnicity and class; similarly independence played out 
very differently for various groups.  Much did not change: colonial educational and bureaucratic 
structures remained in place; farmers went back to the same fields the next day.  However fervent 
the hopes, many questions lacked clear answers.  How exactly does one “build a nation” or 
devise an “African modernity”? What fruits, exactly, can independent nations reap?  This seminar 
turns to the emergent historical literature on the era African nationalism and independence to 
grasp these complexities, a necessary step in any adequate understanding of the hope and despair 
which mark contemporary Africa. 
 

Composition of Grade 

 
Class participation  30%    Everyday 
Paper Proposal    5%    September 30 

Preliminary Paper  10%    October 28 
Final Research Paper  35%    November 25 
Take Home Exam  20%    December 2    
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Class Format 

 
The class works by discussion and engagement, not by passive attendance.  Students will be 
divided up into three groups for purposes of organization.  Most classes will involve some shared 
readings and some readings assigned exclusively to each group.  We will start each class with a 
member of each group presenting a precis of a particular reading, followed by critiques of this 

presentation by members of other groups.  Discussions will then follow based on questions 
raised by class members, as part of your preparation for each class.  Everyone will be expected to 
do all the readings each week, and to join in the general discussion.  You will be assessed 
individually, not by group. 
 Presentations are to be based on a precis of the reading.  They should be no more than 3 
minutes long, and focus on answering these questions for the article at hand:  What is the issue 
being addressed?  Why is it being addressed? What is the argument being made?  After we have 
worked over each precis as a class, they will be submitted (electronically) as a text to be shared 
by the class, and form part of each person‟s participation mark. 
 Critiques are intended to correct or improve the presentation of the article.  They should 
be based on a thorough familiarity, and speak to gaps between your assessment of the article and 
the presenter's assessment.  Critics may also choose to present questions or initiate discussions, 
esp. when the precis needs no enhancement. 

 Questions which arise from the readings should be part of your preparation notes.  After 
the readings have been presented and clarified, these questions will be a starting point for our 
discussion.  
 
 

Course Assessment 
Class Participation (30%) 
History is best pursued through active discussion based on careful reading; the class participation 
mark will be an assessment of your contribution to this process.  It is not for merely attending, 
nor only for scheduled presentations, but for your general contribution each and every week.  
Each (revised) precis that you submit will also count toward this mark. 
 
Research Paper in Three Stages (5% + 10% + 35% = 50% of class grade) 
The major writing assignment for this course is a research project, done in three stages.  It is 
therefore important to start on this project in the first weeks of term.  Ideally, these projects will 
involve primary writings by African intellectuals set in a careful historiographical context, 

focused around a pointed question.  I will distribute some suggestions for projects which may 
help to get you started. 
 
STAGE I (1-3 pages; worth 5% of class grade) 
You must design your topic in consultation with me, and you must submit a description of your 
topic as a question, in writing, for my written approval.  Among other things, I want to consider 
whether our library resources can sustain your project.  This short description should include 
enough of your bibliography to indicate that you are on the right track, and an account of the 
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approach you intend to take in answering your question.  Submitting this description is 
mandatory; no essay will be accepted which has not been approved in writing by me.   
 

STAGE II (about 12-15 double-spaced typescript pages, or about 3000 words; worth 10% of 
class grade) 

You will submit an early version of your paper revealing the fruits especially of your secondary 
research, and your thesis.  Treat this as a full-blown assignment.  That is to say, it should not be 
treated as a rough draft but rather as a provisional statement of your research and conclusions to 
date.  I will comment upon this first version and return it with comments on style, suggestions for 
further reading, queries about issues which might be addressed, etc.  This version must also have 
a properly formatted bibliography and citations. 
 
STAGE III (about 15-20 double-spaced typescript pages, or about 3500-4500 words; worth 35% 

of class grade) 
This will by an improved, and probably enlarged, version of the preliminary paper, responding to 
my comments and your own further thoughts.  It will probably be more detailed, and it might in 

fact be very different in content and structure.  This paper should also show the fruits of some 
primary research completed after Stage II.  You will submit the marked version of the Stage II 
with this final version.  You must show progress and improvement compared to the quality of 
Stage II to maintain or improve your initial grade. 
 
Final Essay (20%) 
You will be provided with a choice of broad ranging questions toward the end of term, and be 
required to write a brief essay attempting to tie together major themes of the course.     
  
History Department Percentage to Grade Equivalents 

  

A+ 90-100% B+ 77-79% C+ 67-69% D 50-54% 

A 85-89% B 73-76% C 61-66% F 0-49% 

A- 80-84% 
 

B- 70-72% 
 

C- 55-60% 
 

 

     

 

On Plagiarism, Lateness and other advice 
All students in this class are to read and understand the policies on plagiarism and academic 

honesty as explained in the Undergraduate Calendar at 

http://registrar.dal.ca/calendar/ug/UREG.htm#12.  Ignorance of such policies is no excuse for 

violations. 

 

Turnitin.com 

Dalhousie University subscribes to Turnitin.com, a computer based service which checks for 

originality in submitted papers. Any paper submitted by a student at Dalhousie University may be 

checked for originality to confirm that the student has not plagiarised from other 
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sources. Plagiarism is considered a serious academic offence which may lead to loss of credit, 

suspension or expulsion from the University, or even the revocation of a degree. It is essential 

that there be correct attribution of authorities from which facts and opinions have been 

derived. At Dalhousie there are University Regulations which deal with plagiarism and, prior to 

submitting any paper in a course, students should read The Policy on Intellectual Honesty 

contained in the Calendar or on the On-line Dalhousie website. The Senate has affirmed the right 

of any instructor to require that student papers be submitted in both written and computer-

readable format, and to submit any paper to check such as that performed by Turnitin.com. As a 

student in this class, you are to keep an electronic copy of any paper you submit, and the course 

instructor may require you to submit that electronic copy on demand.  Copies of student papers 

checked by this process will be retained by Turnitin.com.  
 

 

On lateness: Subject to my discretion there will be penalties for late papers, and no essays will be 

accepted after the dates noted above without a valid and documented reason.  

 

On losing papers: It is best to submit papers to me in class.  The next best option is to use my 

History Department essay box in the McCain main lobby, #89 (NOT my mailbox in the 

Department).   Note that the department often closes before 4:00 p.m.  In all cases, it is now 

required that you keep at least an electronic copy of your paper (see the plagiarism section 

above).   

 

On disabilities: Students with disabilities who require academic accommodations are encouraged 

to register as quickly as possible at Student Accessibility Services. To do so you can phone 

902.494.2836, e-mail access@dal.ca, or drop in to our office in the Killam Memorial Library 

building. SAS is moving in August 2008, but will still be in the Killam building. Please check out 

our information on our website www.studentaccessibility.dal.ca.   

 
„Flu U.: (or: Pandemic H1N1 Influenza Advisory in relation to Academic Continuity) 
In the event of an escalation of the pandemic H1N1 influenza virus, the University may need to 
authorize Academic Units to change elements of class schedules and/or evaluation plans as 
outlined in course syllabi. Any change is intended to support the primary goal of reducing the risk 
of spreading a pandemic influenza among students, faculty and staff. 
 Although it is difficult to predict the severity of the pandemic, the University is 
committed to minimizing the impact on students‟ academic progress. Therefore, every effort will 
be made to provide students with options for continued learning and for continued fair 
evaluations.  Changes may include but are not limited to: 
.            Adjustments to course assignments; 
.            Changes to the dates of exams; 
.            Arrangements for alternative evaluations for students affected by H1N1 influenza virus; 
.            Adjustments to work terms; 
.            Modification of marks awarded for participation; 
.            Adjustments to attendance policies. 
Any alternative plan made in individual courses may be superseded by University-wide or 
Government measures to reduce the spread of the pandemic H1N1 influenza virus.  
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Readings 

There is no end of material relevant to this broad theme, and I will develop our reading agenda 

after we have some discussions about which directions we might choose.  I provide below some 

readings to get us started, and to get thinking about where we might go.  I can then trim the 

material I have on hand, or identify other material that interests us, for the balance of the term.  

We can expect 60 to 100 pages of reading most weeks. 

 

[O]= online; [R]= in class reader; P= Precis; C=critique 

 

I: Fictional Arrivals:  
 Read at least one of these novels: 

Ayi Kwei Armah, The Beautyful Ones are not yet Born 

Ngũgĭ wa Thiong‟o, A Grain of Wheat 

Miriamba Bâ, So Long a Letter 

Chinua Achebe, A Man of the People 

(There should be enough copies around at Novanet libraries and the Halifax Public 

Library.   I also have some copies.) 

 

 Read all of these articles: 

   P1/C3 James Currey, “Chinua Achebe, the African Writers Series and the Establishment of 

African Literature,” African Affairs 102, No. 409 (2003): 575-585 [O] 

  P2/C1 Phaswane Mpe, “The Role of the Heinemann African Writers Series in the 

Development and Promotion of African Literature,” African Studies 58, 1(July 

1999): 105-22. [O] 

  P3/C2 Simon Gikandi, “Chinua Achebe and the Invention of African Culture,” Research in 

African Literatures, 32, 3(October 2001): 3-8. [O] 

 

 

II: Late Colonial Order and Disorder 
   P1/C3 Frederick Cooper, “Ending Empire and Imagining the Future,” and “Interlude: 

Rhythms of Change in the Post War World,” Chap. 4 in his Africa Since 1940 

(Cambridge, 2002), pp. 66-90. [R] 

   P2/C1 Andrew Roberts, “African Crosscurrents,” Chap 5 in his The Colonial Moment in 

Africa (Cambridge, 1990), pp. 223-66. [R] 

 

III: Does “Africa” get Nation-States? 
  P3/C2 Basil Davidson, “The Challenge of Nationalism,” Chap 6 in his The Black Man’s 

Burden: Africa and the Curse of the Nation-State (New York, 1992), pp. 162-96. 

  P1/C3 Toyin Falola, “„Seek ye the Political Kingdom‟: Nationalism and Nation-Building,” 

Chap 3 in his Nationalism and African Intellectuals (Rochester, 2001), pp. 97-142. 

[R] 

  P2/C1 C. Coquery-Vidrovitch, “The Exportation of the European Idea of the Nation-State to 

Africa,” European Review 5 (1997): 55-73. [R] 



 HISTORY 4400 FALL 2008 

 

6 

 

    IV: Anti-colonial Nationalism on the Ground      

  P3/C2 Peter Pels, “Creolisation in Secret: the Birth of Nationalism in Late Colonial Uluguru, 

Tanzania,” Africa 72, 1(2002): 1-28/. [O] 

  P1/C3 Bruce Berman, “Nationalism, Ethnicity and Modernity: the Paradox of Mau Mau,” 

Canadian Journal of African Studies 25, 2(1991): 81-206 [O] 

  P2/C1 Jean Marie Allman, “The Youngmen and the Porcupine: Class, Nationalism and 

Asante‟s Struggle for Self-Determination, 1954-1957,” JAH 31 (1990)” 263-79. 

[O] 

 

V: The Triumph and Early Critique of Nationalist Dreams 

P3/C2 Nnamdi Azikiwe, Political Blueprint of Nigeria (Lagos: African Book Company, 

1943), pp. 55-61. [R] 

P1/C3 Pan African Congress, “Resolution” (Manchester, 1945). [R] 

P2/C1  Convention People‟s Party, Forward to Freedom with the Common People: 

Manifesto for the General Election, 1954 (Accra, 1954) [R] 

P3/C2 Sekou Touré, “African Emancipation,” from his La Lutte du Parti Démocratique de 

Guinée pour l’Emancipation Africaine (Conakry, 1959) [R] 

P1/C3 Tai Solarin, “A Personal View of Nigerian Independence,” in Peter Judd, ed., African 

Independence (New York, 1963), pp. 231-53. [R] 

P2/C1 Tom Mboya, “Tensions in African Development,” (1961), in Africa’s Freedom 

(London, 1964), pp. 55-66. [R] 

  P3/C2 W.E. Abraham, “Africa Rediviva,” in his The Mind of Africa (London, Weidenfeld and 

Nicolson, 1967), pp. 173-86. [R] 

  

VI: Religion, Protest and Nationalism 

P1/C3  P1/C3 John Higginson, “Liberating the Captives: Independent Watchtower as an Avatar of 

Colonial Revolt in Southern Africa and Katanga, 1908-1941,” Journal of Social 

History 26, 1(1992): 55-80. [O] 

P2/C1 Ismail Rashid, “Messianism and Anti-Colonialism in Sierra Leone: the Bububya 

Rebellion Revisisted,” in Toyin Falola, editor, Ghana and the World: Essays in 

Honor of Adu Boahen (Trenton, NJ, Africa World, 2003), pp. 269-93.  [R] 

  P3/C2 Lyn Graybill, “Christianity and Black Nationalism South Africa,” Transafrica Forum 6, 

1(1988).  [R] 

  P1/C3 D. I. Ilega, “Religion and „Godless‟ Nationalism in Colonial Nigeria: the Case of the 

God's Kingdom Society and the N.C.N.C.,” Journal of Religion in Africa 18, 

2(1988): 163-182. [O] 

 

VII: Visions of “True Liberation” 

  P2/C1 Frantz Fanon, “Decolonization and Independence,” (1958) from his Toward the African 

Revolution (Harmondsworth, Pelican, 1970), pp. 110-16 [R] 

  P2/C1 Frantz Fanon, “Anti-Colonialism,” (1959) in M. E.-T. Mahmoud, Linkages among 

African and African American Thinkers (Queenston, Mellen, 2007), pp. 376-78. [R] 

P3/C2 Amilcar Cabral, “Identity and Dignity in the National Liberation Struggle,” (1972), in 

Molefi Asante and A.S. Barry, eds., African Intellectual Heritage (Philadelphia, 

Temple, 1996), pp. 243-47. [R] 
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P1/C3 Claudia Wright, “National Liberation, Consciousness, Freedom and Frantz Fanon,” 

History of European Ideas 15, 1-3(1992): 427-34. [R] 

  P2/C1 Thomas K. Ranuga, “Frantz Fanon and Black Consciousness in Azania (South Africa),” 

Phylon 47, 3 (1986): 182-191. [O] 

  P3/C2 Hussein Adam, “Frantz Fanon as a Democratic Theorist,” African Affairs 92, No. 369 

(1993): 499-518. [O] 

P1/C3 Messay Kebede, “The rehabilitation of violence and the violence of rehabilitation: 

Fanon and Colonialism,” Journal of Black Studies 31, 5(2001): 539-62. [O] 

   

 

VIII: Nationalism over Gender equals…? 

  P2/C1 Aaronette White, “All the Men Are Fighting for Freedom, All the Women Are 

Mourning Their Men, but Some of Us Carried Guns: a Raced-gendered Analysis of 

Fanon's Psychological Perspectives on War,” Signs 32, 4(2007): 857-84. [O] 

  P3/C2 Gay W. Seidman, “„No freedom without the women‟: Mobilization and Gender in South 

Africa, 1970-1992,” Signs 18, 2 (1993): 291-320.[O] 

   P1/C3 Susan Geiger, Women in Nationalist Struggle: TANU activists in Dar es Salaam,” 

International Journal of African Historical Studies 20 (1987): 1-26. [O] 

  P2/C1 Susan Geiger, “Tanganyikan Nationalism as „Women's Work‟: Life Histories, 

Collective Biography and Changing Historiography,” Journal of African History 37, 

3(1996): 465-78. [O] 

 

IX: Wanted: a national history 

P3/C2 E.A. Ayandele, “African Studies and Nation-Building,” in Ayandele, African Historical 

Studies (1979), pp. 286-305 [R] 

  P1/C3 Caroline Neale, “The Idea of Progress in the Revision of African History, 1967-1970,” 

in B. Jewsiewicki and D. Newbury, eds., African Historiographies (London, Sage, 

1986), pp. 112-22. [R] 

P2/C1 Terence Ranger, “Nationalist Historiography, Patriotic History and the History of the 

Nation: the Struggle over the past in Zimbabwe,” Journal of Southern African 

Studies 30, 2(2004): 215-34. [O] 
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X: The Nation Dresses up 

  P3/C2 Shirli Gilbert, “Singing Against Apartheid: ANC cultural groups and the international 

anti-apartheid struggle,” Journal of Southern African Studies 33, 2(2007): 421-41.  

[O] 

  P1/C3 Catherine M. Cole, “„This is actually a Good Interpretation of Modern Civilization‟: 

Staging the Social Imaginary, 1946-1966,” in her Ghana’s Concert Party Theatre 

(Bloomington, Indiana UP, 2001), pp. 133-58. [R] 

  P2/C1 Andrew Ivaska, “„Anti-mini militants meet modern misses‟: Urban style, gender and the 

politics of national culture in 1960s Dar es Salaam, Tanzania,” Gender and History 

14, 3(2002): 584-607.  [O] 

  

XI: A Case for the Nation: Building Museums and Memories 
  P3/C2 Mark Crinson, Nation-Building, Collecting and the Politics of Display: the National 

Museum, Ghana, Journal of the History of Collections 13, 2(2001): 231-50. [O] 

  P1/C3 Ekpo Eyo, Conventional Museums and the Quest for Relevance in Africa,” History in 

Africa 21 (1994): 325-37. [O]  

P2/C1 Bill Nasson, Commemorating the Anglo-Boer war in Post Apartheid South Africa, 

Radical History Review 78 (2000): 149-65. [O] 

  P3/C2 James M. Gore, “New Histories in Post-Colonial Society – the Transformation in South 

Africa‟s Museums since 1994,” Historia 50, 1(May 2005): 75-102. [R] 

 

XII Reflections 

 

 

(Possible extra): Schooling for the Nation 

P1/C3 Felix K. Ekechi, “For God and Country: Portrait of Rev. M. D. Opara 1905-1965,” in 

Toyin Falola, editor, Ghana and the World: Essays in Honor of Adu Boahen 

(Trenton NJ, Africa World, 2003), pp. 295-333. [R]  

  P2/C1 Paul Tiyambe Zeleza, “The Production of Historical Knowledge for Schools,” in Toyin 

Falola, ed., Ghana and the World: Essays in Honor of Adu Boahen (Trenton, NJ, 

Africa World, 2003), pp. 91-119. [R] 

  P3/C2 Ned Bertz, “Educating the Nation: Race and Nationalism in Tanzanian Schools,” in 

Sara Dorman, Daniel Hammett and Paul Nugent, eds., Making Nations, Creating 

Strangers: States and Citizenship in Africa (Boston: Brill, 2007), pp. 161-80. [R] 
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Ad hoc Menu of Topical Terms 

 

 

 

The promise of the “Civilizing Mission” and 

African medial elites 

Identity and Dissonance in the Black 

Atlantic 

European attitudes to Africa in the 20
th

 C 

African responses to Christianity 

Pan Africanism 

Negritude 

Amilcar Cabral 

Communism and radical protest 

African socialism 

Colonial eucation systems and their impact 

African education programmes and 

philosophies 

Gender and African progress 

Conceptions of progress in precolonial/ 

colonial/ postcolonial societies 

One party states 

African fiction writers 

African and Indian nationalists 

Responses to neo-colonialism 

“Decolonizing the Mind” 

non-alignment 

Organization of African Unity 

National dance troupes 

African nationalism and the American civil 

rights movement

Leopold Sedar Senghor 

    Kwame Nkrumah  

African historical writing 

“Development” in an African mode 

Is “Africa” essentially a racial concept?  

Elite Nationalism 

Mass Nationalism 

Radical Nationalism 

Ethnogenesis 

Peasant intellectuals 

“Traditional” intellectuals 

Women and nationalism  

Defining African philosophy 

Alienation 

Inventions of Africans 

The African Personality 

“Black Consciousness” 

Afrocentrism 

Africans and the Harlem Renaissance 

Africans and cinema 

Mbuntu 

Universal Human Rights/ African 

“Communal Rights” 

Julius Nyerere  

Frantz Fanon  

African democratic thought

Local vs colonial knowledge
 


