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HIST 7110
POWER AND KNOWLEDGE

IN ANCIENT MESOPOTAMIA
The course focuses on the acquiring, storing and transmission of knowledge in Mesopotamia, the
“Land between the Two Rivers”, Euphrates and Tigris, in the period from 3000 to 300 BC. By
highlighting the institutional context of learning and research in palaces and temples, we will explore
the close connection between knowledge and power.

The topic will be approached from two different angles: Firstly, we will study the set-up and
development of the environment in which scribes were trained in the intricacies of the cuneiform
script, the predominant writing system of that period.

Secondly, we will look at those highly specialized professionals who, in the context of temples and
palaces, worked as researchers. We will discuss the range of their subjects, from medicine to
mathematics, and analyse why seemingly exotic disciplines, such as the art of exorcism and various
highly specialised forms of divination (e.g. astrology, extispicy), held key positions in the research
agenda of the Ancient Near East.

With some colleagues from Cambridge and Philadelphia, Dr Karen Radner has created a teaching
website offering various resources that you will find useful for this course:
http://knp.prs.heacademy.ac.uk. All items marked  in the following bibliographies are available
online on this site.
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– ASSESSMENT –

COURSEWORK ESSAYS Questions for your assessed coursework essays are listed below. One question
must be chosen from section 1, the other from section 2; you may suggest a question of your own for
one essay, but you must agree this with me before starting work on the essay. Both essays must not
exceed a total of about 2,500 words each (including footnotes but excluding bibliography).

You should submit two hard copies of each essay. Please put your name on both copies. One copy will
be returned to you with corrections, along with a cover sheet of comments; the other will be retained for
the use of the second and external examiners.

Essays should be handed in at the departmental Reception, with a 3-part cover sheet attached. Please
ensure you fill in all the required details, including the word count of your essay. Cover sheets can be
found in the corridor outside room G.06 and in the Undergraduate Common Room. Complete the cover
sheet with a ball-point pen (press hard) and attach it to your essay with a paper clip. Please do not staple it.

All parts of the cover sheet and both copies of the essay will be date-stamped on receipt. The third copy of
the cover sheet will be returned to you as proof that the essay was submitted. This should be retained in a
safe place.

Please note that assessed coursework must be date-stamped in order to receive a mark. Without this, it will
receive a mark of zero.

In addition, all coursework essays MUST be submitted electronically, via Moodle, by the relevant
deadline.

DEADLINES (term 1 course)

For students who attend the whole year: The first essay should be handed in by 1 December 2009.
This is an unofficial deadline that I have set to help you to space out your essay writing assignments. You
will not be penalized if you fail to meet it. However, I strongly recommend that you submit your first
essay by this unofficial deadline so that I will have an opportunity to give you some tutorial feedback
before you write your second essay. I may not be able to provide one-to-one tutorial feedback for essays
that are submitted after this deadline.

The official deadline for both essays is 5 p.m. on Monday 11th January. You will be penalized if you
fail to meet this deadline unless you have been granted an extension by the Chair of the Board of
Examiners (see below).

Each of these essays should be c. 2,500 words (including footnotes but excluding bibliography).

If my unofficial deadline clashes with an unofficial deadline set by another of your teachers, please bring
this to my attention, and we will try to negotiate different dates.

For affiliate students leaving in December only: You should submit both your essays to the History
Department Reception by the official deadline, which is 5 p.m. on 18th December. Each of these essays
should be c. 2,500 words (including footnotes but excluding bibliography). I strongly recommend that you
submit your first essay by my unofficial deadline of 1 December 2009 so that I have an opportunity to
give you some tutorial feedback before you write your second essay. However, you will not be penalised
if you do not meet this unofficial deadline.

DEADLINES (term 2 course)

The first essay should be handed in by 28 February 2010. This is an unofficial deadline that I have set to
help you to space out your essay writing assignments. You will not be penalized if you fail to meet it.
However, I strongly recommend that you submit your first essay by this unofficial deadline so that I will
have an opportunity to give you some tutorial feedback before you write your second essay. I may not be
able to provide one-to-one tutorial feedback for essays that are submitted after this deadline.

The official deadline for both essays is 5 p.m. on Monday 26th April. You will be penalised if you fail to
meet this deadline unless you have been granted an extension by the Chair of the Board of Examiners (see
below).

Each of these essays should be c. 2,500 words (including footnotes but excluding bibliography).

If my unofficial deadline clashes with an unofficial deadline set by another of your teachers, please bring
this to my attention, and we will try to negotiate different dates.
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PENALTIES Any essay submitted after the relevant deadline listed above will be penalised by 5 MARKS
PER DAY LATE, up to a maximum of FOUR days, after which it will receive a mark of 0. Penalties are
not applied by the teacher marking the essay, but by the Chair of the Board of Examiners, and are
included in the calculation of the final overall coursework mark.

Students are advised to submit essays even if they will receive a penalty mark. Failure to submit all the
required assessed coursework will result in a final result for the course of ‘incomplete’.

Extensions to the above deadlines can only be granted by the Chair of the Board of Examiners on
the recommendation of the Departmental Tutor. He is only likely to do so in cases of serious illness,
for which you must provide medical certification, or bereavement. In particular, it is normal to expect up
to two weeks’ illness in the course of the two teaching semesters and applications for extensions on
medical grounds received in the last two weeks of the second term, where the illness was clearly of less
than two weeks’ duration, will not normally be granted. Students wishing to apply for an extension
should complete a form (available from the Academic Office) and make an appointment to see the
Departmental Tutor, no later than the Friday before the deadline. After this date, only bereavements
and serious illnesses that occurred on the day of the deadline, or in the weekend before it, will be
considered valid grounds for an extension.

You should aim to get your essays in well before the deadlines listed above, not least because of delays
caused by faults with computers, printers, photocopiers etc. Do not expect everything to work smoothly.
You are expected to plan accordingly. If printing at home, make sure you have a spare ink/toner cartridge
for your printer. Last-minute equipment or transport problems are not considered valid grounds for an
extension.

LEGIBILITY All essays must be well presented and clear. Please leave wide margins and use double-
spacing to allow teachers to write comments. Proof-read word-processsed work carefully, and do not rely
entirely on spell-checkers – they can introduce mistakes, particularly with proper names.

PLAGIARISM Essays, while based upon what you have read, heard and discussed, must be entirely your
own work. It is very important that you avoid plagiarism, i.e. the presentation of another person’s
thoughts or words as though they were your own. Plagiarism is a form of cheating, and is regarded by the
College as a serious offence, which can lead to a student failing a course or courses, or even
deregistration.

Any quotation from the published or unpublished works of other persons must be clearly identified as
such by being placed inside quotation marks and students should identify their sources as accurately
and fully as possible.

Please see the History Department Study Skills booklet for further guidance on avoiding plagiarism
and referencing. (Students not registered in the History Department may obtain a copy from the
Departmental Reception or download one from the History Department webpages.)

Recourse to the services of “ghost-writing” agencies or of outside word-processing agencies which offer
correction/improvement of English is strictly forbidden and students who make use of the services of such
agencies render themselves liable for an academic penalty.

You should note that UCL has now signed up to use a sophisticated detection system (Turn-It-
In) to scan work for evidence of plagiarism, and the Department uses this software to check
assessed coursework. This system gives access to billions of sources worldwide, including
websites and journals, as well as work previously submitted to the Department, UCL and other
universities.

History Department Marking Criteria

Note: These guidelines are derived mainly from the History Benchmarking Statement, approved by the
Quality Assurance Agency. They show the expected standard required for each mark band in terms of
the following aspects of performance: structure and focus; quality of argument and expression; range
of knowledge.

The actual mark awarded will reflect the degree to which the qualities required for the award of a
particular class are present.
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First Class (70+)

Structure and focus

 Engages closely with the question throughout, showing a mature appreciation of its wider
implications.

 The structure of the argument is lucid and allows for the development of a coherent and cogent
argument.

 Factual evidence and descriptive material is used to support the writer's argument, and is both
concise and relevant.

Quality of Argument and expression

 The writing will be fluent, coherent and accurate.
 The writing will go well beyond the effective paraphrasing of the ideas of other historians. It will

show that the writer has a good conceptual command of the historical and, where relevant,
historiographical issues under discussion.

 The work will display originality and imagination, as well as analytical skills of a high order.
 The work will demonstrate that the writer can move between generalizations and detailed

discussion confidently.

Range of knowledge

 The answer demonstrates in-depth reading and critical analysis of the texts, secondary literature
and (where relevant) contemporary sources.

 The answer demonstrates that the writer has a comprehensive knowledge of the subject and a
good understanding of the historical period under discussion.

 The writer will demonstrate an ability to evaluate the nature and status of the information at their
disposal and identify contradictions and attempt a resolution.

Upper Second Class (60-69)

Structure and focus

 Work which displays an understanding of the question, an appreciation of some of its wider
implications and tries seriously to engage with the question.

 The structure of the answer will facilitate the clear development of the writer's argument. But
towards the lower end of this mark band the candidate will not be able to sustain a consistently
analytical approach.

 The writer will deploy relevant evidence to support the argument. But towards the lower end of
this mark band, the writer may not explain the full implications of the evidence cited.

Quality of Argument and expression

 The answer will be clear and generally accurate, and will demonstrate an appreciation of the
technical vocabulary used by historians.

 The answer will deploy the ideas of other historians and try to move beyond them. It will also
show some appreciation of the extent to which historical explanations are contested.

 The answer may not demonstrate real originality or imagination, but the writer will present ideas
with some degree of intellectual independence, and show an ability to reflect on the past and its
interpretations.

Range of knowledge

 The answer will display an extensive, but sometimes uneven, range of knowledge. It will
demonstrate evidence of considerable reading.

 The answer will demonstrate a sense of the nature of historical development.
 The writer will demonstrate an ability to move between generalizations and detailed discussions,

although there may be a tendency towards either over-generalised or an over-particularised
response to the question.
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 The writer will reflect on the nature of the evidence and sources available to them, and attempt to
use it critically.

 The answer will demonstrate a secure understanding of the historical period under discussion.

Lower Second Class (50-59)

Structure and focus

 The work will display some understanding of the question, but it may lack a sustained focus and
only a limited understanding of the question's wider implications.

 The structure of the work may be determined largely by the material available to the writer, rather
than by the demands of the question. Ideas may be stated, rather than fully developed.

 The writing may include descriptive and factual material, but without the kind of critical
reflection characteristic of answers in higher mark bands.

Quality of Argument and expression

 The writing will be sufficiently accurate to convey the writer’s meaning, but it may lack fluency
and command of the scholarly idioms used by historians. It may be clumsy in places.

 The writing will show some understanding of historians’ ideas. But it may not reflect critically
upon them. The problematic nature of historical explanations may not be fully understood.

 The answer is unlikely to show any intentional originality, and may tend towards the assertion of
essentially derivative ideas.

Range of knowledge

 The answer will show significant knowledge, but it may be limited or patchy. It will be sound, but
may contain some inaccuracies. The range of reading will be limited.

 The answer will show only limited awareness of historical development.
 The writer may show a proneness to present too much narrative or descriptive material, and may

present information without reference to the precise requirements of the question.
 Information may be presented uncritically and there will be little attempt to evaluate its status or

significance.
 The answer will demonstrate some appreciation of the nature of the historical period under

discussion.

Third Class (40-49)

Structure and focus

 Work that displays little understanding of the question and the writer may tend to write
indiscriminately around it.

 The answer will have a structure, but it may be underdeveloped, and the argument may be
incomplete and developed in a haphazard and undisciplined manner.

 Some descriptive material will be deployed, but without any critical reflection on its significance
or relevance.

Quality of Argument and expression

 The writing may not always be grammatical, and it may lack the sophisticated vocabulary or
construction needed to sustain a complex historical argument. In places it may lack clarity and
felicity of expression.

 There will be little appreciation of the contested and problematic nature of historical explanations.
 The answer will show no intentional originality of approach.

Range of knowledge

 There will be sufficient knowledge to frame a basic answer, but it will be patchy and limited.
There are likely to be some inaccuracies.



Dr. Mikko Luukko – History Department, room 206; 020 7679 3621; email m.luukko@ucl.ac.uk

6

 There will be some understanding of historical development, but it will be underdeveloped, and
the ideas of historians and others may be muddled or misunderstood.

 There will be an argument, but the writer may be prone to excessive narrative, and the argument
may be signposted by bald assertions rather than informed generalizations.

 Information will be employed uncritically as if it was always self-explanatory.
 The answer will demonstrate only a rudimentary appreciation of the historical period under

discussion.

Referral (35-39)

Structure and focus

 Work that displays very limited understanding of the question and in many places displays a
tendency to write indiscriminately around it.

 The answer will have a weak structure, that is poorly developed. There is only a limited and
somewhat incoherent argument.

 Only a limited amount of descriptive material will be deployed, usually without any critical
reflection on its significance or relevance.

Quality of Argument and expression

 The writing will frequently be ungrammatical, and will not be such as is required to sustain a
complex historical argument. It will often lack clarity and felicity of expression.

 There will be almost no appreciation of the contested and problematic nature of historical
explanations.

 The answer will show no intentional originality of approach.

Range of knowledge

 There will only be sufficient knowledge to frame a very basic answer. It will contain many
inaccuracies.

 There will be only a limited understanding of historical development.
 There will be only very limited evidence of an argument.
 Information will be employed uncritically and as if it was always self-explanatory.
 The answer will demonstrate only a very rudimentary and extremely limited appreciation of the

historical period under discussion.

Fail (0-34)

Structure and focus

 Work that displays little or no real understanding of the question.
 The answer will have a weak structure, which is poorly developed. There is no coherent

argument.
 Only a very limited amount of descriptive material will be deployed, without any critical

reflection on its significance or relevance. Some of it will be irrelevant.

Quality of Argument and expression

 The writing will be ungrammatical. Ideas will sometimes be presented in note form.
 There will be no appreciation of the contested and problematic nature of historical explanations.
 The answer will show no intentional originality of approach.

Range of knowledge

 There will not be sufficient knowledge to frame even a basic answer.
 There will be no real understanding of historical development.
 There will be little if any evidence of an argument.
 It will contain little relevant information.



Dr. Mikko Luukko – History Department, room 206; 020 7679 3621; email m.luukko@ucl.ac.uk

7

 The answer will demonstrate no real appreciation of the historical period under
discussion

– COURSE PLAN –

1 Introduction with hands-on session: Writing in cuneiform
Charpin D. 2002 “The Mesopotamian Scribes.” In A.-M. Christin (ed) A History of Writing from

Hieroglyph to Multimedia: 37-43 Paris

2 Writing system, writing materials and written languages
 What do we know about the origins of the cuneiform script? How did it develop?
 Which languages were recorded in the cuneiform script? Which ones were not? Why?
 How does the cuneiform script work?
 What is the relationship between writing material and writing system?
 Do writing systems reflect a certain worldview (“Weltanschauung”)?

Durand J.-M. 2002 “Cuneiform Script.” In A.-M. Christin (ed), A History of Writing from Hieroglyph

to Multimedia: 21-32 Paris

Pearce L. 2006 “Secret, Sacred and Secular: Mesopotamian Intertextuality.” Canadian Society of

Mesopotamian Studies Journal 1: 11-21

Walker C.B.F. 1987 Cuneiform London: chapters 1, 2 and 4 = pp. 7-32 and 40-47

3 Who wrote and read in Ancient Mesopotamia?
 What is a scribe?
 Who was trained to read and write in Ancient Mesopotamia?
 Who read and write in Ancient Mesopotamia?
 Does orthography matter? Is there a “right” way of writing?

 Can the modern concept of “general education” be applied to Ancient Mesopotamia?

Michalowski P. 1991. “Charisma and Control: On Continuity and Change in Early Mesopotamian

Bureaucratic Systems.” In M. Gibson / R.D. Biggs (eds) The Organization of Power: 45-57

Chicago

Oppenheim A. L. 1977 Ancient Mesopotamia. Portrait of a Dead Civilzation Chicago / London (2nd

ed., edited by E. Reiner): chapter V = pp. 228-287

Parpola S. 1997 “The Man Without a Scribe and the Question of Literacy in the Assyrian Empire.” In

B. Pongratz-Leisten et al. (eds) Ana šadî Labnāni lū allik. Festschrift für Wolfgang Röllig: 315-324

Kevelaer / Neukirchen-Vluyn

4 The education of a scribe
 Where and by whom were learner scribes taught? How did the training setup change over time?
 What was the scribal curriculum like? Which bodies of texts did it contain?
 What, besides the practicalities of reading and writing, did the learner scribes learn?
 How were they taught? What are our sources for this, what are their limitations?

 What use are the tablets produced by the learner scribes to modern scholars?

George A. R. 2005 “In search of the é.dub.ba.a: the ancient Mesopotamian school in literature and

reality.” In Y. Sefati et al. (eds) An experienced scribe who neglects nothing: ancient Near Eastern

studies in honor of Jacob Klein: 127-137 Bethesda Online: https://eprints.soas.ac.uk/1618/

Robson E. 2001 “The tablet house: a scribal school in Old Babylonian Nippur.” Revue d’Assyriologie

95: 39-67

Tinney S. 1998 “Texts, tablets, and teaching: scribal education in Nippur and Ur.” Expedition 40/2:

40-50.

Walker C.B.F. 1987 Cuneiform London: chapter 3 = pp. 33-39

5 Field trip to the British Museum
Curtis J. and J. E. Reade (eds) 1995 Art and Empire: Treasures from Assyria in the British Museum

New York: chapter 10 = pp. 198-209

Reading Week
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6 The mythical sages of Mesopotamia: Fish creatures as the teachers of mankind
 Who, according to Mesopotamian tradition, brought “knowledge” to mankind? And in other

traditions?
 What are the implications of the supposed divine origin of “knowledge” (e.g. omen literature,

kingship)?
 Who is Adapa / Oannes? Who are the “seven sages”?
 Why are fish / fishmen wise?
 What is the “Flood” in Mesopotamian tradition? And elsewhere?

Berossos History of Babylonia, Books 1 and 2: see Verbrugghe G.P. and Wickersham J.M. 1996

Berossos and Manetho: pp. 43-53 Ann Arbor

Michalowski P. 1980 “Adapa and the Ritual Process.” Rocznik Orientalistyczny 41: 77-82

Rochberg F. 1999 “Continuity and Change in Omen Literature.” In B. Böck et al. (eds) Munuscula

Mesopotamica: Festschrift für Johannes Renger: 415-425 Münster

7 Hard(ly) science? The core subjects of the Mesopotamian research agenda
 What is divination?
 How do the gods communicate? Who to? What kind of world view does this imply?
 Which disciplines of divination deal with unprovoked messages? Which is most prominent? Why?
 Which discipline of divination deals with provoked messages? How is it done?
 The healing professions “exorcist” and “physician” – what is their area of expertise

Bottéro J. 1992 Mesopotamia: Writing, Reasoning, and the Gods Chicago: ch. 8 = pp. 125-137

Jeyes U. 1991-92 „Divination as a Science in Ancient Mesopotamia.“ Jaarbericht Ex Oriente Lux 32:

23-41

Scurlock J.A. 1999 “Physician, Exorcist, Conjurer, Magician: A Tale of Two Healing Professions.” In

Abusch T. and K. van der Toorn (eds) Mesopotamian Magic: Textual, Historical and Interpretative

Perspectives: 69-79 Leiden

8 Scholars and priests: The quest for knowledge in the service of the gods
 “Priests” in Ancient Mesopotamia: What ideas does the term invoke? Are they accurate?
 “Priests” as temple officials: What are the connections between the practice of astronomy /

astrology and Mesopotamian temples?
 “Priests” as temple officials: What are the connections between the practice of divination /

extispicy and Mesopotamian temples?
 “Priests” as ritual experts: What do exorcists do? Where?
 How are Mesopotamian scholars “serving the gods”?

Maul S.M. 1999 “How the Babylonians Protected Themselves against Calamities Announced by

Omens.” In Abusch T. and K. van der Toorn (eds) Mesopotamian Magic: Textual, Historical and

Interpretative Perspectives: 123-129 Leiden

Rochberg F. 2000 “Scribes and Scholars: the ṭupsar Enuma Anu Enlil.“ In J. Marzahn and H.

Neumann (eds) Assyriologica et Semitica. Festschrift für Joachim Oelsner: 359-375 Münster

Veldhuis N. 2006 “Divination: Theory and Use.” In A.K. Guinan et al. (eds) If a Man Builds a Joyful

House: Assyriological Studies in Honor of Erle Verdun Leichty: 487-497 Leiden / Boston

9 Mighty men: The king’s scholars
 What sort of scholars were in the king’s employ? Why?
 Did the king depend on the scholars? In what ways?
 How did the king control the scholars? Why was there a need for a control mechanism?
 How did the scholars benefit from the king’s patronage?
 The king as scholar.

Fales F.M. and G.B. Lanfranchi 1997 “The Impact of Oracular Material on the Political Utterances

and Political Action of the Sargonid Dynasty.” In J.-G. Heintz (ed) Oracles et propheties dans

l’antiquité: 99-114 Strasbourg

Leichty E. 1997 “Divination, Magic, and Astrology in the Assyrian Royal Court.” In S. Parpola and R.

Whiting (eds) Assyria 1995: 161-164 Helsinki
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Parpola S. 1993 Letters from Assyrian and Babylonian Scholars = State Archives of Assyria 10

Helsinki: introduction

Starr I. 1990 Queries to the Sungod = State Archives of Assyria 4 Helsinki: introduction

10 Libraries and the canonisation of knowledge
 Where are Mesopotamian libraries located, who uses them?
 What sort of texts are kept in the libraries of Mesopotamia?
 The role of author vs. editor; how can we trace their roles in Mesopotamia?
 What is “canonisation”? How can this concept be applied to Mesopotamia?

 How does the notion of text change in Mesopotamia, from the early second millennium (Old

Babylonian period) to the first millennium BCE?

Finkel I.J. 1988 “Adad-apla-iddina, Esagil-kin-apli, and the Series SA.GIG.” In E. Leichty et al. (eds)

A Scientific Humanist. Studies in Memory of Abraham Sachs: 143-159 Philadelphia

Lieberman S. 1990 “Canonical and Official Cuneiform Texts: Toward an Understanding of

Assurbanipal's Personal Tablet Collection.” In T. Abusch et al (eds) Lingering over Words: Studies

in Ancient Near Eastern Literature in Honor of William L. Moran: 305-336 Atlanta

Veldhuis N. 2003 “Mesopotamian Canons.” In M. Finkelberg and G.G. Stroumsa (eds) Homer, the

Bible and Beyond: 9-28 Leiden / Boston

– FURTHER READING –

Bibliography on http://knp.prs.heacademy.ac.uk/bibliography/ (with links to online journals).

2 Writing system, writing materials and written languages

Bottéro J. 1992 Mesopotamia: Writing, Reasoning, and the Gods Chicago

Chiera E. 1938 They Wrote on Clay Chicago

Fales F.M. 2000 “The Use and Function of Aramaic Tablets.” In G. Bunnens (ed) Essays on Syria in

the Iron Age: 89-124 Leuven

Geller M.J. 1997 “The Last Wedge.“ Zeitschrift für Assyriologie 87: 43-95

Geller M.J. 1999 “Graeco-Babyloniaca in Babylon.” In J. Renger (ed.) Babylon: Focus

Mesopotamischer Geschichte, Wiege früher Gelehrsamkeit, Mythos in der Moderne: 377-383

Saarbrücken

Glassner J.-J. 2003 The Invention of Cuneiform: Writing in Sumer Baltimore / London

Moorey P. R. S. 1994 Ancient Mesopotamian Materials and Industries: The Material Evidence Oxford

[on writing materials, especially stone]

Payton R. 1991 “The Ulu Burun Writing-Board Set.” Anatolian Studies 41: 99-106 [JSTOR]

Potts D. T. 1996 Mesopotamian Civilization: The Material Foundations Ithaca [on writing materials]

Powell M. A. 1981 “Three Problems in the History of Cuneiform Writing: Origins, Direction of

Script, and Literacy.” Visible Language 15: 419-40.

Schmandt-Besserat D. 1996 How Writing Came About Austin

van de Mieroop M. 1997 “Why Did They Write on Clay?” Klio 79:7-18

3 Who wrote and read in Ancient Mesopotamia?
Parpola, Simo 1987 The Correspondence of Sargon II, Part I = State Archives of Assyria 1 Helsinki

[introduction]

Pearce L. E. 1995 “The Scribes and Scholars of Ancient Mesopotamia.” In J.A. Sasson (ed)

Civilizations of the Ancient Near East: 2265-2278. New York

Steinkeller P. 2004 “The function of written documentation in the administrative praxis of early

Babylonia.” In M. Hudson and C. Wunsch (eds) Creating Economic Order: 65-88 Dresden

Visicato G. 2000 The Power and the Writing: The Early Scribes of Mesopotamia Bethesda

4 The education of a scribe
Electronic Text Corpus of Sumerian Literature: http://www-etcsl.orient.ox.ac.uk/
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Black J. et al. (eds) 2004 The Literature of Ancient Sumer Oxford

Lucas C.J. 1979 “The Scribal Tablet-House in Ancient Mesopotamia.” History of Education Quarterly

19: 305-332 [JSTOR]

Sjöberg Å. W. 1976 “The Old Babylonian Eduba.” In S. J. Lieberman (ed) Sumerological Studies in

Honor of Thorkild Jacobsen: 159-79 Chicago

van Soldt W. H. 1995 “Babylonian Lexical, Religious and Literary Texts and Scribal Education at

Ugarit and its Implications for the Alphabetic Literary Texts.“ In M. Dietrich and O. Loretz (eds)

Ugarit. Ein ostmediterranes Kulturzentrum im Alten Orient: 171-212 Münster
Tinney S. 1998 “On the Curricular Setting of Sumerian Literature.” Iraq 61: 159-172 [JSTOR]

Vanstiphout H.L.J. 1979 “How Did They Learn Sumerian?“ Journal of Cuneiform Studies 31: 118-

126 [JSTOR]
Veldhuis N. 1997 Elementary Education in Nippur. PhD thesis, Rijksuniversiteit Groningen

[http://tinyurl.com/2zckwo]
Woods C. 2006 “Bilingualism, Scribal Learning, and the Death of Sumerian.” In S.L. Sanders (ed)

Margins of Writing, Origins of Culture: 91-120 Chicago [http://tinyurl.com/y2cbfv]

6 The mythical sages of Mesopotamia: Fish creatures as the teachers of mankind
Colless B.E. 1970 “Divine Education.” Numen 17: 118-142 [JSTOR]

Izre'el S. 2001 Adapa and the South Wind = Mesopotamian Civilizations 10 Winona Lake

Komoróczy G. 1973 “Berosos and the Mesopotamian Literature.” Acta Antiqua Academiae

Scientiarum Hungaricae 21: 125–152

7 Hard(ly) science? The core subjects of the Mesopotamian research agenda
Abusch T. 2002 Mesopotamian Witchcraft = Ancient Magic and Divination 5 Leiden

Abusch T. and K. van der Toorn (eds) 1999 Mesopotamian Magic: Textual, Historical and

Interpretative Perspectives = Ancient Magic and Divination 1 Leiden

Brown D. 2000 Mesopotamian Planetary Astronomy-Astrology = Cuneiform Monographs 18

Groningen

Ciraolo L. and J. Seidel (eds) 2002 Magic and Divination in the Ancient World = Ancient Magic and

Divination 2 Leiden

Freedman S.M. 1998 If a City is Set on a Height: The Akkadian Omen Series Šumma alu ina melê

šakin Philadelphia

Geller M.J. 2001-2002 “West Meets East: Early Greek and Babylonian Diagnosis.” Archiv für

Orientforschung 48-49: 50-75

Koch-Westenholz U. 1995 Mesopotamian Astrology: An Introduction to Babylonian and Assyrian
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– ESSAY QUESTIONS –

Section 1

1. Learning how to use the cuneiform script was but one purpose of a scribe’s education. Discuss the
other objectives.

2. Discuss the relationship between the Mesopotamian environment and the writing materials used to
record the cuneiform script.

3. “Scribes are specialised craftsmen, nothing more, nothing less.” Discuss.

4. In the course of the first millennium BC, various alphabet scripts were used in Mesopotamia,
alongside, rather than instead of, cuneiform writing. Analyse this symbiosis.

Section 2

5. “In the Neo-Assyrian period, it is impossible to separate between academic research, religion and
the running of the empire.” Discuss.

6. In his inscriptions, Assurbanipal king of Assyria (668-c. 630 BC) proclaims and celebrates his
literacy and universal learnedness. How may this have influenced his relations with the
scholars in his employ? Use examples from the scholars’ correspondence with their king.

7. Who are the apkallu? What is their connection with the scholars (ummânu)?

8. What does a Mesopotamian “exorcist” (āšipu) OR “diviner” (barû) OR “astrologer” (ṭupšar 
Enūma Anu Enlil) do?


